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Where am I Going?
Formative Assessment – Getting Started

Formative assessment involves the formal and informal processes that teachers and students use to gather evidence for the purpose of improving learning (Chappuis, 2009, pg 5).  It is not an instrument or event, but rather a collection of practices with a common feature:  they all lead to some action that improves learning.  There are several practices that fall under the umbrella of formative assessment.  The following represents only a portion of the process, but will help you get started.

Step 1:  Right On!  Making Targets Clear

Step 2:  Creating and Using Student-friendly Rubrics

Step 3:  Using Examples of Strong and Weak Work

Step 4:  TSAR – Think, Share, Advise, Revise

Step 5:  “I Can” Statements - Keeping Track of Student Progress

These strategies will help your students increase their learning as well as their motivation to learn.  To learn more about effective formative assessment strategies, I suggest that you purchase the following:

Seven Strategies of Assessment for Learning by Jan Chappuis, 2009.  Published by the Educational Testing Service (ETS).  ISBN #978-0-88685-401-0.

Please feel free to contact me during the year at cathy.box@lcu.edu if you have questions, suggestions or better yet, success stories to share!  I would love to hear from you!
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Step 1: 

Right On!  Making Targets Clear

Students MUST have a clear vision of the learning target.  However, most standards are written for the teacher, using difficult and often confusing terminology.  Below are steps for converting standards into student-friendly language.  (Keep in mind that not all content standards need to be translated into student-friendly language.  And learning targets don’t always have to be shared at the outset of the lesson.)

1. Identify the word(s) and/or phrase(s) needing clarification.  Which terms will students struggle with?  Imagine stating the target in its original form to your class.  Then envision the degree of understanding reflected on faces throughout the room.  At which word did they lose meaning?

2. Define the term(s) you have identified.  Use a dictionary, your textbook, the TEKS, or other reference materials specific to your subject.  If you are working with a colleague, come to agreement on definitions.

3. Convert the definition(s) into language your students are likely to understand.

4. Turn the student-friendly definition into an “I” or a “We” statement, using the three-part objective format:  “I am (or We are) learning to __________(verb) the ______________(content) as demonstrated by ____________(product)” Run it by a colleague for feedback.

5. Try the definition out with students.  Note their response.  Refine as needed.

6. Translate into “I can” statements on their checklist. (Can leave off the “product” part of the objective in their “I Can” statements) 

7. Let students have a go at this procedure occasionally, using learning targets you think they could successfully define and paraphrase.  Make sure the definition they concoct is congruent with your vision of the target.

8. Have students traffic light each “I Can” statement before instruction, then record the date it was successfully accomplished and cite location of evidence of their achievement.
Adapted from Seven Strategies of Assessment for Learning by Jan Chappuis. 2009 by Cathy Box, Lubbock Christian University
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Creating and Using a 

Student-friendly Rubric

Once you have found or developed a suitable rubric you are ready to create a student-friendly version.  Here are the steps of the process:

1. Identify words and phrases in the adult version that your students might not understand.

2. Look those words up in the dictionary or in textbooks.  Discuss with colleagues the best phrasing choices for your students.

3. Convert the definitions into wording your students will understand.  Sometimes you need to convert one word into one or more phrases or sentences.

4. Phrase the student-friendly version in the first person.

To introduce the language of the rubric to students:

1.  Ask students to work in groups to brainstorm ideas to answer the question “What do you think a good _______________(your assignment) looks like?”  “What skills would it require to complete?”  (You may need to prompt them to remember similar assignments in the past – what made them successful, or what was a stumbling block.)

2. Record their responses on the board.  Keep the list in their language – don’t paraphrase it.

3. Tell students that they have developed a good list or set of criteria, and that they have done exactly what teachers and other content experts do when they are creating a rubric to judge an assignment.  Tell them that their list includes many of the same characteristics on the experts list.

4. Show them examples of strong and weak work.  Let students work in groups to extend their list.  

5. Record their responses on the board.

6. Introduce the “expert” rubric and have students match their list to the expert list.  Describe criteria that students had not included on their list.

In so doing students identify what they already know, link the descriptions of quality to the language of the scoring guide, and realize that the concepts on the rubric are not totally foreign to them.

[image: image10.wmf]Remember that students should have a rubric that clearly describes quality work before they begin the assignment.  Then let students practice by using the rubric on examples of strong and weak work before they tackle the real assignment.

Adapted from Seven Strategies of Assessment for Learning by Jan Chappuis. 2009 by Cathy Box, Lubbock Christian University
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Using Examples of 

Strong and Weak Work

This strategy strengthens students’ evaluative thinking by letting them practice making judgments about accuracy or level of quality with carefully chosen assessment items and examples.  The goal here is to help students come to hold an understanding about accuracy and quality similar to yours.  This strategy has several different possible applications, depending on the kind of learning target you are teaching and assessment method you will use.
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Make sure that all samples of strong and weak work are completely anonymous.  You may want to ask students for permission to use their work as a teaching example and then save it for next year, trade with another teacher, or use with a different class, but be sure to black out the students name.  Or create your own examples, inserting the kind of errors students typically make.

Example 1:  Selected response items

1. Give students a completed selected response test (multiple choice/fill in the blank/true-false/matching) that has a number of correct and incorrect answers on it.  

2. Have students work in pairs to identify answers they know to be wrong (without the book or their notes).

3. Have them write out an explanation describing why it is wrong and what the correct answer should be.

4. Ask student pairs to share their work with the rest of the class and work toward a consensus.

Example 2:  Performance, reasoning or product scoring using rubrics

1. Students work independently – this is not an exercise in offering peer feedback.  That process comes later.

2. If possible, focus on one trait at a time.

3. Distribute the student-friendly rubric.

4. Begin with a strong example (but don’t tell them it’s strong) and distribute or display the sample.  Read it aloud if appropriate.  

5. Ask students to decide independently whether they think the sample is a strong or weak example for the trait that you are focusing on.  

6. If they think it is strong, have them begin reading the scoring rubric at the high end.  If the words and phrases for the highest level describe it, they can assign it a “5” (or whatever value is at the high end).  Or, if they think it might not be that strong, have them read the middle level, etc.  

7. After students have had the opportunity to settle on a score individually, ask them to work in small groups to discuss their judgments and the reasons why, using the language of the scoring rubric.  ***This is very important.  The purpose for the activity is to deepen their understanding of the scoring rubric, so as they are discussing, walk around the class reinforcing students’ use of the rubric’s language and concepts to support their judgments.

8. Next, ask students to vote as a class and tally their choices:  How many gave this a 1? A 2? A 3?, etc.  Ask for volunteers to share what score they gave and why.  Encourage them to use language from the rubric.  Refrain from expressing your opinion at this time.

9. After all groups have spoken, share the score that you would give it and justify your rating.  

10. Complete the process again with examples of weak work.  

Adapted from Seven Strategies of Assessment for Learning by Jan Chappuis. 2009 by Cathy Box, Lubbock Christian University
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TSAR:   Think, Share, Advise, Revise

TSAR (Think, Share, Advise, Revise) is a peer tutoring strategy created by BSCS (Biological Sciences Curriculum Study) that helps students gain a deep understanding of the concept at hand.  Talking about what you read helps you understand what you read. That is because reading involves input, and speaking involves generating, hallmarks of information processing. When we generate sentences in speech, we reconfigure knowledge based on its meaning to us. Other people listen to what we say and give us feedback on whether our explanations make sense. That feedback tells us if we need to reread or rethink. This back-and-forth process is essential to constructing understanding.

In this strategy, students:

1. Think – Students read over the work that they have generated and think about how it meets the established criteria.  Ask them to use the rubric to self-assess.

· As this occurs, students may note problems or shortcomings in their work.   Naturally, you encourage students to work to correct the problem before the next step.

2. Share – Students share their work with a partner and describe or discuss each feature.
· Model for your students how and what you expect them to share.  This may seem like you are overdoing it, but it will pay off in the end.  If you do not show students how to share explicitly, many will gloss over important details.
· If written work is included, have them read it out loud to their partner.  
· The partner listens, then refers to the rubric to peer-assess.
3. Advise – Students ask for advice on how to make their work better.
· Make sure that students understand how to provide constructive feedback.
· Monitor this interaction and control any inappropriate comments
4. Revise – If students agree with the advice they receive, they revise their work accordingly.
· You may want to have them document their revisions with a different color pen so that you can be aware of their progression toward learning.

5. Switch roles and let the other student be the one to think, share, get advice and revise their work. 
BSCS – Biological Sciences Curriculum Study, ©2006

Step 5:

“I Can” Statement Checklist for Students (Sample)

	Traffic light (before instruction)
	Statement
	Date accomplished
	Evidence

	
	1. I can make a plan for my story that includes a main character, a problem and a solution
	
	

	
	2. I can describe the problem the character has and how the character solves that problem using supporting details
	
	

	
	3. I can write a bold beginning to get the reader hooked
	
	

	
	4. I can write a story that has a clear beginning, middle and end
	
	

	
	
	
	

	
	1. I can draw a basic number line from 0 to 100.
	
	

	
	2. I can locate simple whole numbers on a number line
	
	

	
	3. I can locate halves in fraction form on a number line
	
	

	
	4. I can locate tenths in decimal form on a number line
	
	

	
	
	
	

	
	1. I can define prokaryote and eukaryote and give examples of each
	
	

	
	2. I can describe where mitochondria and chloroplasts come from
	
	

	
	3. I can describe the evidence that explains where mitochondria and chloroplast come from
	
	


Adapted from Seven Strategies of Assessment for Learning by Jan Chappuis. 2009 by Cathy Box, Lubbock Christian University

Step 5:

“The Student Can” Statement Checklist for Teachers (Sample)

	Statement 

The student can:
	Date accomplished
	Evidence

	1. make a plan for their story that includes a main character, a problem and a solution
	
	

	2. describe the problem the character has and how the character solves that problem using supporting details
	
	

	3. write a bold beginning to get the reader hooked
	
	

	4. write a story that has a clear beginning, middle and end
	
	

	
	
	

	1.  draw a basic number line from 0 to 100


	
	

	2. locate simple whole numbers on a number line
	
	

	3. locate halves in fraction form on a number line
	
	

	4. locate tenths in decimal form on a number line
	
	

	
	
	

	1.  define prokaryote and eukaryote and give examples of each
	
	

	2. describe where mitochondria and chloroplasts come from
	
	

	3. describe the evidence that explains where mitochondria and chloroplast come from
	
	


Adapted from Seven Strategies of Assessment for Learning by Jan Chappuis. 2009 by Cathy Box, Lubbock Christian University

Where am I Now?

Where Am I Now?

	1. As you take the test, mark each question as “confident” or “unsure”.  Do you feel confident about your answer or are you just guessing?

2. After you get your graded test back, write down which ones you got right and wrong.

3. If you got it wrong, decide if it was a simple mistake or you really just don’t get it!



	Problem

#
	Learning

Target
	Confident
	Unsure
	
	Right
	Wrong
	Simple

Mistake
	Don’t get it

	1
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	
	

	12
	
	
	
	
	
	
	
	

	13
	
	
	
	
	
	
	
	

	14
	
	
	
	
	
	
	
	

	15
	
	
	
	
	
	
	
	

	16
	
	
	
	
	
	
	
	

	17
	
	
	
	
	
	
	
	

	18
	
	
	
	
	
	
	
	

	19
	
	
	
	
	
	
	
	

	20
	
	
	
	
	
	
	
	

	21
	
	
	
	
	
	
	
	

	22
	
	
	
	
	
	
	
	


What’s Next?

	My Strengths:

To identify your areas of strength, write down the learning targets for questions you felt confident about and got right.

	Learning Target #
	Learning target or description

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	My highest priority for studying:

To determine what you need to study most, write down the learning targets for questions you marked “Don’t Get It” (problems you got wrong, NOT because of a simple mistake).

	Learning Target #
	Learning target or description

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	What I need to review

To determine what you need to review, write down the learning targets for questions you were unsure of and for questions on which you made simple mistakes.

	Learning Target #
	Learning target or description
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This is a modified KWL that works beautifully to monitor student’s learning.

1.  Before you begin a topic, have students sketch, write, or diagram anything they think they already know on the topic.

2. Partway through the unit, ask them to add information they now know on the topic using a different color of ink.

3. Continue this process until the end of the unit.

4. Allow the students to share their Free-Writes with a small group of students.

5. Conduct a whole-class discussion of what they knew in the beginning and how their learning progressed throughout the unit.

Assessment Dialogue Form
	Name:  ____________________________  Date:  _________________________

Assignment:  _______________________ Feedback focus:  _________________

MY OPINION

My strengths are:  ___________________________________________________

___________________________________________________________________

What I think I need to work on is: _______________________________________

___________________________________________________________________

___________________________________________________________________

FEEDBACK

Strengths:  _________________________________________________________

___________________________________________________________________

___________________________________________________________________

Work on:  __________________________________________________________

___________________________________________________________________

___________________________________________________________________

MY PLAN

What I will do now:  

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________




That’s Good!  Now This:

	Name:  ________________________________  Date:  _____________________

That’s good!

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

Now this:

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________


	Name:  ________________________________  Date:  _____________________

That’s good!

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

Now this:

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________
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